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Introduction
Why Literacy?
Language and literacy are of personal, social and economic importance. Our ability to use
language lies at the centre of the development and expression of our emotions, our thinking,
our learning and our sense of personal identity. Language is itself a key aspect of our
culture. Through language, children and young people can gain access to the literary
heritage of humanity and develop their appreciation of the richness and breadth of
Scotland’s literary heritage. Children and young people encounter, enjoy and learn from the
diversity of language used in their homes, their communities, by the media and by their
peers.
Literacy is fundamental to all areas of learning, as it unlocks access to the wider curriculum.
Being literate increases opportunities for the individual in all aspects of life, lays the
foundations for lifelong learning and work, and contributes strongly to the development of all
four capacities of Curriculum for Excellence.
Competence and confidence in literacy, including competence in grammar, spelling and the
spoken word, are essential for progress in all areas of the curriculum. Because of this, all
teachers have responsibility for promoting language and literacy development. Every teacher
in each area of the curriculum needs to find opportunities to encourage young people to
explain their thinking, debate their ideas and read and write at a level which will help them to
develop their language skills further.

Our Aim
At Jordanhill School we recognise that it is of crucial importance to promote literacy across
the curriculum using creative, innovative and effective teaching techniques. It is clear that
Literacy is the responsibility of all teachers and this has been reflected in the amount of work
that has been undertaken across the school to ensure that this key responsibility is being
met.

The Literacy Rules and Strategies Booklet
This booklet is split into two sections (rules and strategies). The rules section gives
comprehensive guidance on the correct use of, amongst other things, capital letters,
punctuation and grammar. The strategies section details numerous strategies that are
currently utilised in the school. It is hoped that users of the booklet – staff, parents and pupils
- will use this book for reference (Rules) and for advice on new literacy techniques
(strategies). We hope you find this booklet helpful.
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Rules
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Know Your Grammar
Grammar groups words by eight parts of speech. Each part of
speech explains how the word is used in a sentence. In this
section, you will learn about the eight parts of speech.

Part of Speech

When We Use
It

Examples
David, woman, The River Clyde,
dog, friendship

2. Pronoun

A word that is a
person, place, thing
or idea.
A word that takes
the place of a noun.

3. Verb

A word for an action eat, walk, dance, be, seem
or way of being.

1. Noun

4. Adjective

5. Adverb

6. Preposition

7. Conjunction

8. Interjection
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A word that is used
to describe a noun
or pronoun.
A word that
describes a verb or
tells how, where or
when something is
done.
A word that relates
nouns or pronouns
to other words.
A word that is used
to join words or
groups of words.
A word used to
express strong
emotion.

I, you, he, this, that, who, which,
everyone

happy, cute, proud, purple,
Scottish, many, gallus
quickly, very, too, loudly, finally,
yesterday, next, slowly, last

in, to, with, around, of, within

and, or, but, because, while

Wow! Ah! Oh! No!
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Know Your Irregular Plurals
For many nouns, you just have to add an “s”, “es” or “ies” to make
the word plural. But some nouns have special (or irregular) plural
forms.

Word

Forming the
plural

Examples

Ends with “fe”

Change “f” to
“v”and add “s”

Ends with “f”

Change “f” to
“v”and
add “es”
Same as the
singular form

knife - knives
wife - wives
life - lives
half - halves
wolf - wolves
shelf - shelves
fish
sheep
deer

Unchanging
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Know when to use Capitalisation
Capitalisation is the use of capital (or big) letters. In this
section, you will learn when to use capitalisation.

Capital Rules
1. Capitalise the first letter of the first word of a sentence:
The dogs are noisy.
2. Capitalise days of the week and names of months:
I was born on a Thursday in May.
3. Capitalise the pronoun “I”:
Craig and I walked to the shop.
4. Capitalise names of people:
Peter Parker and Clark Kent are good friends.
5. Capitalise titles of people:
I went to see Doctor Small last week.
6. Capitalise holidays:
My favourite holiday is Boxing Day.
7. Capitalise names of companies:
I often shop at Top Shop.
8. Capitalise languages, religions and nationalities:
Do you speak Swahili?
Judaism, Buddhism and Islam are some of the world’s religions.
My father is Swedish.
9. Capitalise names of places:
I was born in Glasgow, Scotland.
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Know How to Use Pronouns
What’s a Pronoun?
A pronoun is a word that replaces a noun. Instead of repeating
the same noun all the time, we use pronouns.
Examples of nouns:
Sarah (person)
Edinburgh (place)
Chair (thing)
Example:
Sarah bought a chair. (With nouns)
She bought a new chair. (With pronoun)
Sarah bought it. (With pronoun)

Pronoun Rules:
1. The pronouns I, we, you, he, she, it and they go before verbs.
2. The pronouns me, us, you, him, her, it and them go after verbs.
Example:
David talks to Sarah every day.
He talks to Sarah every day. (Pronoun for David)
David talks to her every day. (Pronoun for Sarah)
He talks to her every day. (Pronoun for David and Sarah)
When writing a sentence, use the noun in the first instance, then use the
pronoun.

Example:
David talks to Sarah every day, but he does not talk to Paul very often. He does
however, email Claire each week.
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Personal Pronouns
The chart below shows personal pronouns.
Subject Pronouns

Object
Pronouns

Possessive
Pronouns

Reflexive
Pronouns

I

me

mine

myself

you (singular)

you

yours

yourself

you (plural)

you

yours

yourselves

he

him

his

himself

she

her

hers

herself

we

us

ours

ourselves

they

them

theirs

themselves

it

it

its

itself

Important!
We also have possessive adjectives to show that something belongs
to somebody. They are: my, your, his, her, our, their, its
We use possessive adjectives to show that something belongs to
someone. They are in the same family as pronouns even though they do
not replace a noun.
Example:
That is my cup.
That is her cup
The noun “cup” is not replaced, because it is its possession that is being
described.
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Demonstrative Pronouns
Demonstrative pronouns are used to point out a particular item.
They are as follows:
Demonstrative Pronoun

When it’s used

This

For something that is close to the
subject (singular).

That

For something that is away from the
subject (singular).

These

For some things that are close to the
subject (plural).

Those

For some things that are away from
the subject (plural).

Examples:
That is my hamster.
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These are my giraffes.
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Know How to Use Verbs
A verb is a necessary part of a sentence. In this section, you
will learn some of the basics of correct verb usage.
You should know…Verbs are very important things!
1. Verbs show the action of the sentence.
Example: Chris walks to school every day.
2. Verbs show someone or something’s state.
Example: Amy is happy today.
3. Verbs change their tenses to show you the time of the action or the
state of being.
Examples:
I sing. (Present)
I sang. (Past)
I will sing. (Future)
4. Verbs need to agree with the subject of the sentence. For example,
when writing in the simple present tense, you need to add “s” or “es”
to the verb when the subject is he, she, or it.
Examples:
He eats all the time.
She dances.
The post arrives every day at two o’clock.
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Verb Tenses and Forms
The basic tenses of verbs are quite simple: past, present and
future. Despite this, each tense can take on different forms.
This means that verbs can take on a number of different forms.

The Simple Present
The simple present is used for:
Use 1: Habitual actions in the present.
Example: He walks to work every day.
Use 2: Facts (or truths).
Example: Water freezes at zero degrees Celsius.
Use 3: Non-action verbs in the present (like “be”, “need”, “like”, etc.)
Example: Sophie wants a new car.

Subject

Positive Form

Negative Form

Question
Form

I
You
He

I sing
You sing
He sings

I do not sing
You do not sing
He does not sing

She

She sings

She does not sing

It
We
They

It sings
We sing
They sing

It does not sing
We do not sing
They do not sing

Do I sing?
Do you sing?
Does he
sing?
Does she
sing?
Does it sing?
Do we sing?
Do they sing?

Subject

Positive Form

Negative
Form

Question
Form*

I
You
He
She
It
We
They

I am
You are
He is
She is
It is
We are
They are

I am not
You are not
He is not
She is not
It is not
We are not
They are not

Am I…?
Are you…?
Is he…?
Is she..?
Is it…?
Are we…?
Are they…?
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The Present Progressive
The present progressive is used for an activity that is in
progress at the moment (or right now!).
Examples:
He is walking to the station. (At this VERY moment)
I am studying History. (This year)

Forms:
Subject

Positive
Form

I
You

I am dancing
You are dancing

He
She
It
We
They
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Negative
Form

I am not dancing.
You are not
dancing
He is dancing
He is not dancing
She is dancing She is not dancing
It is dancing
It is not dancing
We are dancing
We are not
dancing
They are
They are not
dancing
dancing

Question
Form
Am I dancing?
Are you dancing?
Is he dancing?
Is she dancing?
Is it dancing?
Are we dancing?
Are they dancing?
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The Simple Past
The simple past is used when:
Use 1: An activity began and ended in the past.
Examples:
He walked to his house every day.
I bought a new jacket.
Use 2: A state (or way of being) began and ended in the past.
Example:
He was a happy boy.
She seemed upset last night.

Regular Forms:
Regular verbs in the past tense are formed by adding “ed” or “d” to the
present tense.
Example:
I walk to work.
I walked to work. (Walk + ed = walked)

Subject
I
You
He
She
It
We
They
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Positive Form Negative Form
I talked
You talked
He talked
She talked
It talked
We talked
They talked

I did not talk
You did not talk
He did not talk
She did not talk
It did not talk
We did not talk
They did not talk

Question
Form
Did I talk?
Did you talk?
Did he talk?
Did she talk?
Did it talk?
Did we talk?
Did they talk?
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Common Irregular Verbs
PRESENT TENSE
(A-G)
be (is, am, are)
begin
bend
bet
bite
bleed
blow
break
bring
build
buy
catch
choose
come
cost
cut
deal
do
draw
drink
drive
eat
fall
feel
fight
find
fly
forget
get
go
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PAST TENSE

was, were
began
bent
bet
bit
bled
blew
broke
brought
built
bought
caught
chose
came
cost
cut
dealt
did
drew
drank
drove
ate
fell
felt
fought
found
flew
forgot
got
went

PRESENT
TENSE
(H-W)
have
hear
hit
hold
keep
know
lead
lend
let
lie (on a bed)
lose
make
mean
meet
put
read
run
sees
sleep
speak
spend
stand
swim
take
tell
think
throw
wake
wear
write

PAST TENSE

had
heard
hit
held
kept
knew
led
lent
let
lay
lost
made
meant
met
put
read
ran
saw
slept
spoke
spent
stood
swam
took
told
thought
threw
woke
wore
wrote
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The Past Progressive
The past progressive is used when:
Use 1: an activity was in progress at a specific moment in the past.
Examples:
He was eating dinner at 6:00 p.m. last night.
He was studying at dinner time.
Use 2: an action was interrupted by another action in the past.
Examples:
He was running when he fell.
He was walking when he slipped on a banana.
Use 3: two actions happen at the same time in the past. Both actions
are in the past progressive.
Example:
She was studying while he was eating dinner.

Note: The verb that does the interrupting is in the simple past.

Forms:
Subject

Positive Form

I
You

I was dancing.
You were
dancing.
He was dancing.

He
She
It
We
They

16 | P a g e

Negative Form

Question
Form

I was not dancing. Was I dancing?
You were not
Were you
dancing.
dancing?
He was not
Was he
dancing.
dancing?
She was dancing.
She was not
Was she
dancing.
dancing?
It was dancing.
It was not
Was it
dancing.
dancing?
We were dancing.
We were not
Were we
dancing.
dancing?
They were
They were not
Were they
dancing.
dancing.
dancing?
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The Simple Future
The Simple Future has two different forms in English: “will” and
“be going to”. The simple future is used when:
Use 1: An activity is planned or predicted for the future. You can use
either “will” or “be going”.
Examples:
I will study Spanish next summer.
I am going to study Spanish next summer.
It will be sunny tomorrow.
It is going to be sunny tomorrow.
Use 2: An action is voluntary. Use only “will” when someone volunteers
to do something.
Examples:
I will do the dishes.
He will get the door.
Use 3: A promise. Use only “will” for promises.
Examples:
I will always love you.
I will do my homework

Forms:
1. Subject + will + verb

Subject

Positive Form

Negative
Form

Question
Form

I
You
He
She
It
We
They

I will sing.
You will sing.
He will sing.
She will sing.
It will sing.
We will sing.
They will sing.

I will not sing.
You will not sing.
He will not sing.
She will not sing.
It will not sing.
We will not sing.
They will not
sing.

Will I sing?
Will you sing?
Will he sing?
Will she sing?
Will it sing?
Will we sing?
Will they sing?
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2. Subject + be (in the simple present) + going to + verb

Subject

Positive
Form

Negative
Form

Question
Form

I

I am going to sing.

You
He

You are going to
sing.
He is going to sing.

She

She is going to sing.

It

It is going to sing.

We

We are going to
sing.
They are going to
sing.

I am not going to
sing.
You are not going to
sing.
He is not going to
sing.
She is not going to
sing.
It is not going to
sing.
We are not going to
sing.
They are not going
to sing.

Am I going to
sing?
Are you going
to sing?
Is he going to
sing?
Is she going
to sing?
Is it going to
sing?
Are we going
to sing?
Are they
going to sing?

They
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Know How to Use Adjectives and Adverbs
In this section, you will learn some of the rules for using
adjectives and adverbs correctly.

Adjectives
Adjectives modify (or describe) nouns:
Examples:
tall girls
blue boat
chocolate ice cream
Use 1:
Adjectives are used before a noun (to describe it):
Examples:
Daniel is an excellent dancer.
He wants to buy a new car.
I bought a wooden table.
Use 2:
Adjectives are used in sentences with the verb “to be”. The adjective
describes the subject of the sentence:
Examples:
Kieran is tall.
The garden is pretty.
Use 3:
Adjectives are used with sense verbs or appearance verbs (like “feel”,
“taste”, “smell”, “sound”, “appear” and “seem”) to describe the noun that
comes before the verb:
Examples:
The salad tastes sweet.
Richard seemed sad.
The flower smelled nice.
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Adverbs
Adverbs modify verbs, adjectives or other adverbs. They usually end in “ly”.

Examples:
Adjective

Adverb

Slow

Slowly

Quick

Quickly

Careful

Carefully

Use 2:
Adverbs are used to modify adjectives:
Examples:
They are very happy.
I was suddenly surprised.
They are well known.
Use 3:
Adverbs are used to modify other adverbs:
Examples:
The people in the queue moved very quickly.
He works unusually quickly.
He walks incredibly slowly.
Rule 1: Most adverbs are formed by adding “ly” to an adjective (e.g.
slow - slowly). However, there are a few irregular adverbs
Adjective

Example

Adverb

Example

good

He is a good
writer.

well

He writes well.

fast

He is a fast
runner.

fast

He runs fast.

hard

He is a hard
worker.

hard

He works hard.

late

He is late.

late

He works late.
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Know How to Use Punctuation
In this section, you will learn some of the rules for using
punctuation.

Full Stop [.]
A Full Stop is used to end a sentence.
I love hockey.
It is hot today.
John walks to work.

Question Mark [?]
A question mark is used at the end of a sentence that asks a question.
What’s your name?
Will it rain tomorrow?
Did you like your lunch?

Exclamation Mark [!]
An exclamation point is used at the end of a sentence that shows a
strong feeling or surprise.
We won!
The house is on fire!
I can’t believe it!

Quotation Marks ["]
1. Quotation marks are used around someone’s exact words.
David asked, “Where have the people gone?”
“It’s hot!” Sarah exclaimed.
2. Quotation marks are used before and after the title of a story, poem,
song or article.
When I was a kid, I loved to read “Snow White”.
Have you heard The Stone Roses’ “Made of Stone”?
I love the poem “Shall I Compare Thee”.
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Comma [,]
1. Use a comma to list things:
Scotland, England, Northern Ireland and Wales are all parts of the
United Kingdom.
2. Use a comma to separate an introductory clause:
'After you finish your homework, you can play football.
3. Use a comma when you add an extra idea to a sentence:
My grandmother, who is 92 years old, is still very active.
4. Use a comma between the day and the year when you write dates.
I was born on 18th May, 1975.
5. Use a comma to separate before you use quotations for something
that someone said.
David asked, "Where have the children gone?”
If you are ever unsure whether to use a full stop, or a comma – use a full
stop.

Apostrophe [']
1. An apostrophe followed by “s” is used to show that something
belongs to someone.
That is Bob’s cat.
Sam’s house is blue.
John’s book is interesting.
However, if the word ends in‘s’ (Lewis), you only add the
apostrophe. E.g. That is Lewis’ ball.
2. An apostrophe is also used with contractions.
I’m sick.
He’s happy today.
There’s an apple in my purse.
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Know Your Homophones
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Strategies

The following strategies are appended with a selection of the literacy outcomes from
Curriculum for Excellence. These are not comprehensive; they are included to demonstrate
the wide range of outcomes that can be covered when using the outlined strategies.
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The Strategy

Skills and Rationale

Green Pen Editing (See Appendix 1)

Devolves responsibility for accuracy in spelling,
proper use of grammar and punctuation onto pupils.
Teachers still check pupil work, however this should
be a less onerous task as the pupil will have selfedited and corrected many of the initial mistakes.
In addition:
Pupils take responsibility for their work.
Pupils will be able to clearly identify strengths
and weaknesses.
Literacy skills will improve.
Pupils will be more confident in the quality of
their own work.

How it works

When pupils are given a written task, they will be
given time to check it for errors. While this may be
time consuming at first, pupils will quickly pick up
how it works and become very efficient at it.
Furthermore, as this strategy is widely used in
English, it is well known amongst our pupils.
Pupils are given a green pen, or a highlighter
to pick out Spelling, Punctuation and
Grammar errors.
Pupils will then redraft the piece with the
corrections they have made.

Literacy Outcomes
As appropriate to my purpose and type of text, I can punctuate and structure different types of
sentences with sufficient accuracy, and arrange these to make meaning clear, showing
straightforward relationships between paragraphs.
LIT 3-22a / LIT 4-22a
I can use a range of strategies and resources independently and ensure that my spelling,
including specialist vocabulary, is accurate.
LIT 4-21a
Throughout the writing process, I can check that my writing makes sense and meets its
purpose.
LIT 2-23a
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The Strategy

Cubing

Skills and Rationale

Pupils create a solid cube to consider topics from a
variety of angles and perspectives.

How it works

Introduce with a familiar topic in the first instance. Pupils
then create their own cube to analyse a topic from
different perspectives. An example of what could go on
both sides is outlined below:
1. Describe it (colour, shape, size, description of
topic).
2. Compare it (similarities/differences).
3. Associate it (How does it fit in to what we have
previously studied).
4. Analyse it (Break down into smaller parts).
5. Apply it (Does it improve your understanding of
this topic/other topics?).
6. Argue for, or against it. (key evidence).

Literacy Outcomes
To show my understanding across different areas of learning, I can:
• clearly state the purpose, main concerns, concepts or arguments and use supporting detail
• make inferences from key statements and state these accurately in my own words
• compare and contrast different types of text.
LIT 4-16a
To help me develop an informed view, I can recognise persuasion and bias, identify some of the
techniques used to influence my opinion, and assess the reliability of information and credibility and
value of my sources.
LIT 4-18a
I can use notes and other types of writing to generate and develop ideas, retain and recall
information, explore problems, make decisions, or create original text. I can make appropriate and
responsible use of sources and acknowledge these appropriately.
LIT 4-25a
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The Strategy

Jigsaw (See Appendix 2)

Skills and Rationale

Designed for collaborative lessons. Pieces of a topic
are investigated and then put together by students to
learn about the complete issue. This involves active
learning and covers a wide range of Experiences and
Outcomes.

How it works

Working in groups of 3-6 to become experts on a
topic. Each member is assigned a section of the topic
to learn, they then join students from the other groups
who have the same section. At this stage pupils agree
two things: The key evidence to be learned and the
method they will use to teach it.
Pupils then reform their original groups and, in turn
teach each other about the whole topic.
Learning can be assessed in a variety of ways.

Literacy Outcomes
When I engage with others I can make a relevant contribution, ensure that everyone has an
opportunity to contribute and encourage them to take account of others’ points of view or alternative
solutions. I can respond in ways appropriate to my role, exploring and expanding on contributions to
reflect on, clarify or adapt thinking.
LIT 4-02a

When listening and talking with others for different purposes, I can:
• communicate detailed information, ideas or opinions
• explain processes, concepts or ideas with some relevant supporting detail
• sum up ideas, issues, findings or conclusions.
LIT 4-09a

I can communicate in a clear, expressive manner when engaging with others within and beyond my
place of learning, and can independently select and organise appropriate resources as required.
LIT 4-10a
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The Strategy

Ever Decreasing Notes (See Appendix 3)

Skills and Rationale

Pupils develop note-taking, analytical and organisational
skills when taking notes. This will encourage effective
note-taking and improved the quality of revision.

How it works

Pupils are given a text that contains key information on a
topic that they have studied. They are then encouraged to
take notes, to reduce the text but to keep its meaning.
They then repeat this process once more. They key to
this task is that the pupil must understand the meaning of
the final set of notes that they produce.
This strategy can be differentiated by the type and length
of text.

Literacy Outcomes
I can make notes and organise them to develop my thinking, help retain and recall information,
explore issues and create new texts, using my own words as appropriate.
LIT 3-15a / LIT 4-15a
I can justify my choice and use of layout and presentation in terms of the intended impact on my
reader.
LIT 4-24a
I can use notes and other types of writing to generate and develop ideas, retain and recall
information, explore problems, make decisions, or create original text. I can make appropriate and
responsible use of sources and acknowledge these appropriately.
LIT 4-25a
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The Strategy

Key Word Wall

Skills and Rationale

Gives pupils easy access to subject related key words.

How it works

1. Designate a space in your classroom that
highlights the key words that are common to your
subject.
2. Pupils should be able to easily identify the area
and the words from anywhere in the classroom.

Literacy Outcomes
I can use a range of strategies and resources independently and ensure that my spelling, including
specialist vocabulary, is accurate.
LIT 4-21a
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The Strategy

DVD Note-Taking (See Appendix 4)

Skills and Rationale

Encourages active note-taking while watching
DVDs, as it gives pupils a set responsibility and
allows them to complete and check notes with
classmates.
This exercise encourages note-taking, writing and
listening.

How it works

Divide the DVD into time slots, assign each slot a
number (e.g. 1-6).
Assign the numbers to pupils.
Pupils must take a note of 3 key facts that they
hear/watch from the DVD during their time slot. For
example, if number 1 has been assigned the slot
0mins – 5mins, then they only take notes in that
slot.
Once the DVD is complete pupils then mingle with
classmates to get a complete set of notes, based
on the DVD.

Literacy Outcomes
When I engage with others I can make a relevant contribution, ensure that everyone has an
opportunity to contribute and encourage them to take account of others’ points of view or alternative
solutions. I can respond in ways appropriate to my role, exploring and expanding on contributions to
reflect on, clarify or adapt thinking.
LIT 4-02a
As I listen or watch, I can gather, link and use information from different sources and use this for
different purposes.
LIT 4-04a
As I listen or watch, I can make notes and organise these to develop thinking, help retain and recall
information, explore issues and create new texts, using my own words as appropriate.
LIT 3-05a / LIT 4-05a
I can show my understanding of what I listen to or watch by giving detailed, evaluative comments, with
evidence, about the content and form of short and extended texts.
LIT 4-07a

I can communicate in a clear, expressive manner when engaging with others within and beyond my
place of learning, and can independently select and organise appropriate resources as required.
LIT 4-10a
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The Strategy

Different Spelling Strategies

Skills and Rationale

Each of these strategies is targeted to improve spelling,
by offering a variety of different ways in which pupils can
approach problem words.

How it works

1.
2.
3.
4.

Break it into sounds (d-i-a-r-y) (l-a-m-p)
Break it into syllables (re-mem-ber).
Break it into affixes (dis + satisfy).
Use a mnemonic: Big Elephants Can Always Understand
Small Elephants for 'because'; Sally Anne Is Dancing for
'said'.

5. Refer to word in the same family (muscle – muscular)
(word webs).
6. Say it as it sounds (Wed-nes-day) (spellspeak).
7. Words within words (Parliament – I AM parliament).
8. Refer to etymology (bi + cycle = two + wheels).
9. Use analogy (bright, light, night, etc.).
10. Use a key word (horrible/drinkable for -ible & -able /
advice/advise for –ice & -ise).
11. Apply spelling rules (writing, written).
12. Learn by sight (look-cover-write-check).
13. Visual memory (look-cover-write-check).

Literacy Outcomes
I can use a range of strategies and resources independently and ensure that my spelling, including
specialist vocabulary, is accurate.
LIT 4-21a
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Literacy Mats (See Appendix 5)

Skills and Rationale

Offers scaffolding to pupils when completing extended
pieces of writing. These mats cover various written tasks
and offer comprehensive support for younger pupils and
those with ASN related to writing.

How it works

When pupils are given a written task, they use the literacy
mat to help with the following:
Structure.
Organisation.
Use of evidence.
Analysis/argument.
Conclusion.

Literacy Outcomes
I can use a range of strategies and resources independently and ensure that my spelling, including
specialist vocabulary, is accurate.
LIT 4-21a

As appropriate to my purpose and type of text, I can punctuate and structure different types of
sentences with sufficient accuracy, and arrange these to make meaning clear, showing
straightforward relationships between paragraphs.
LIT 3-22a / LIT 4-22a

Throughout the writing process, I can review and edit my writing independently to ensure that it meets
its purpose and communicates meaning clearly at first reading.
LIT 4-23a

I can justify my choice and use of layout and presentation in terms of the intended impact on my
reader.
LIT 4-24a
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Vocabulary Self Collection (VSS)

Skills and Rationale

VSS is to help students generate a list of words to be
explored and learned and to use their own prior
knowledge and interests to enhance their vocabulary.
This strategy can be used to stimulate growth in word
knowledge; furthermore, because the list is selfgenerated, an internal motivation is apparent.

How it works

VSS involves the following steps:
• Selecting the words.
• Defining the words.
• Finalising the word lists.
• Extending word knowledge.
Students are put into cooperative groups and asked to go
through the assigned reading (for example a chapter in
their book) to identify words that they think ought to be
studied further. Students are to find words that are
important to understanding the content of a particular text
selection. The meaning and importance of the words can
be discussed in cooperative groups prior to sharing them
with the whole class.
Next, a class list of words is developed. Each team
submits a number of words from their list to the class,
giving its meaning and why they consider it important.
The word is recorded for display. Each other group then
submits different words. This action is repeated until all
selected words are on display. The teacher then leads a
discussion for clarification and expansion of the meanings
of the terms.

Literacy Outcomes
When I engage with others I can make a relevant contribution, ensure that everyone has an
opportunity to contribute and encourage them to take account of others’ points of view or alternative
solutions. I can respond in ways appropriate to my role, exploring and expanding on contributions to
reflect on, clarify or adapt thinking.
LIT 4-02a
Before and as I read, I can apply strategies and use resources independently to help me read a wide
variety of texts and/or find the information I need.
LIT 4-13a

I can use a range of strategies and resources independently and ensure that my spelling, including
specialist vocabulary, is accurate.
LIT 4-21a
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All Change

Skills and Rationale

Encourages the development of written language.

How it works

Write a sentence on the large whiteboard.
Children have to rewrite the sentence,
improving it by following the teacher’s command.
E.g.: Initial sentence: “The fox crept under the
shed and began to dig furiously.”
Command: “Add 3 adjectives”.
Child’s sentence: “The cunning fox crept under the
old, wooden shed and began to dig
furiously.”
Possible Commands:
Add or remove adjectives or adverbs.
Change the verbs or nouns.
Add a phrase, image or clause.
Use a connective at the beginning or end
of the sentence.
Change the opening, tense or tone of the
sentence.
Change the sentence to a different genre
or text type.

Literacy Outcomes
I can convey information and describe events, explain processes or concepts, providing
substantiating evidence, and synthesise ideas or opinions in different ways.
LIT 4-28a
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Snowball

Skills and Rationale

This activity teaches memory strategies as well as key
words and how they fit into sentences. It can be used as a
lesson starter, or it can be used to introduce extended
pieces of writing.

How it works

Pupils have 2 minutes to memorise the words on the
screen. Then covered up, they have 1 minute to write as
many as they can remember. To complete, pupils use 3
words to create 3 sentences. These 3 sentences can be
used as the foundation for a more extensive piece of
writing. The sentences must be related to the topic
studied.

Literacy Outcomes
As I listen or watch, I can make notes and organise these to develop thinking, help retain and recall
information, explore issues and create new texts, using my own words as appropriate.
LIT 3-05a / LIT 4-05a
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Would I Lie to you?

Skills and Rationale

Pupils develop numerous skills in this task, particularly
analysis and selecting information. However the main
benefit is in listening and talking.

How it works

This works well as a review task.
Pupils work in groups to produce a piece of writing on a
topic that they have already studied. This can vary in
length according to age/ability. Included in the piece, will
be a number of deliberate factual errors, again this varies
with the length of the piece. Each person in the group
must know the factual error and the correct answer.
Errors must be subtle as the object of the game is to read
out your piece of writing and get to the end with none of
your errors identified.
Each group starts out with points equal to the number of
errors they have included. They read their writing out to
the class and for each error correctly identified, the group
lose 1 mark. For the group to lose a mark, the correct fact
must also be given. The group with the most points,
therefore the fewest errors correctly identified is the
winner.

When I engage with others I can make a relevant contribution, ensure that everyone has an
opportunity to contribute and encourage them to take account of others’ points of view or alternative
solutions. I can respond in ways appropriate to my role, exploring and expanding on contributions to
reflect on, clarify or adapt thinking.
LIT 4-02a
When listening and talking with others for different purposes, I can:
• communicate detailed information, ideas or opinions
• explain processes, concepts or ideas with some relevant supporting detail
• sum up ideas, issues, findings or conclusions.
LIT 4-09a
I can communicate in a clear, expressive manner when engaging with others within and beyond my
place of learning, and can independently select and organise appropriate resources as required.
LIT 4-10a

To help me develop an informed view, I can recognise persuasion and bias, identify some of the
techniques used to influence my opinion, and assess the reliability of information and credibility and
value of my sources.
LIT 4-18a
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Speed Dating

Skills and Rationale

Pupils will select, analyse and synthesise
information in a set role and will then be expected
to communicate effectively with others in the
group.

How it works

Pupils have a set role to investigate and prepare
for – they must play this role in the ‘speed date’.
Each person investigates their role, prepares their
talking points and questions. Furthermore, each
pupil adopts the persona of their role, so that they
can respond appropriately to questions or
comments.
Pupils wear stickers identifying their role and are
given a set amount of time to speed date (move
around a group clockwise), in order to find out
about each role.

Literacy Outcomes
When I engage with others I can make a relevant contribution, ensure that everyone has an
opportunity to contribute and encourage them to take account of others’ points of view or alternative
solutions. I can respond in ways appropriate to my role, exploring and expanding on contributions to
reflect on, clarify or adapt thinking.
LIT 4-02a
As I listen or watch, I can:
• gather, link and use information from different sources and use this for different purposes.
LIT 4-04a
When listening and talking with others for different purposes, I can:
• communicate detailed information, ideas or opinions
• explain processes, concepts or ideas with some relevant supporting detail
• sum up ideas, issues, findings or conclusions.
LIT 4-09a
I can communicate in a clear, expressive manner when engaging with others within and beyond my
place of learning, and can independently select and organise appropriate resources as required.
LIT 4-10a
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